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Abstract 

Individual variations tend to be explained primarily by two factors: genetic differences and 

life experience. Some studies have shown that these genes are responsible for explaining 

entrepreneurial capacity in individuals. Interestingly, formal institutions acts as a knowledge 

incubator that provide a controlled and safe environment in which students can discover and 

develop their characteristics, acquire new knowledge, feel the “taste” of a 

challenge/success/failure, understand themselves and others, and improve their creativity, 

autonomy, and responsibility. However, a close examination of the current state of affairs in 

Nigeria reveals that formal entrepreneurial educations efforts have not yielded useful 

outcomes. Hence, there was a need to evaluate the role of formal education in the 

development of entrepreneurial capacities. The study adopted a qualitative approach and 

also made certain suggestions as a way forward. 
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Introduction 

Schooling and training are irrefutably significant parts in advancing individuals' 

entrepreneurial vocation since they give freedom, independence, and self-assurance; it raises 

individuals' consciousness of business opportunities; it allows young school leavers to expand 

their viewpoints, expanding their capacity to see openings; and, at long last, it gives 

information that can be utilized to begin new organizations and work on existing ones (Do 

Paço et al., 2015). This is particularly evident when the economy is horrible and fierce 

(McCarthy et al., 2018). Entrepreneurial education is linked to the likelihood of someone 

starting a business in the future (Dutta et al., 2011). Participation in entrepreneurship 

education programmes also improves the likelihood of starting a new firm, which is even 

higher among those who have had positive learning experiences (Sánchez-Escobedo et al., 

2011). 

Individual differences, according to the larger entrepreneurship literature, play a crucial 

influence in determining who becomes an entrepreneur (Shane & Venkataraman, 2000). 

According to Nicolaou et al. (2008), whether entrepreneurship is defined as self-employment, 

starting a company, owning a business, or participating in the firm start-up process, 

individual variations matter. Individual variances account for more than 60% of the variation, 

even after controlling for external factors such as wealth, education, marital status, and race. 

Individual variations tend to be explained primarily by two factors: genetic differences and 

life experience (Shane, 2010). Genetic variations, according to Nicolaou et al. (2009), may 

account for more than 60% of individual variances in the proclivity to become an 

entrepreneur. Individual differences in "opportunity identification capacity," or the ability to 

identify, recognise, and absorb opportunities, account for the bulk of this. Nicolaou et al. 

(2009) show that the same genes are responsible for explaining entrepreneurial capacity 

(measured as opportunity recognition skills) in individuals as those that account for 

entrepreneurial activity itself. Interestingly, formal institutions act as a knowledge incubator; 

they provide a controlled and safe environment in which students can discover and develop 

their characteristics, acquire new knowledge, feel the “taste” of a challenge/success/failure, 

understand themselves and others, and improve their creativity, autonomy, and responsibility. 

It is therefore disturbing that despite the noble goals of entrepreneurial education programmes 

across the educational system, a close examination of the current state of affairs in Nigerian 

education reveals that students' education continues to focus on traditional core academic 

areas, with a high regard for certificates for graduates who are typically trained to be job 

seekers rather than job providers. And to address the growing rate of young and graduate 

unemployment, overreliance on white collar jobs, declining economic growth, and overall 

national development, proper entrepreneurship education would have to be implemented at 

all levels of Nigeria's educational institutions. This is because it is hoped that students would 

gain entrepreneurial abilities via entrepreneurship education, allowing them to become more 

creative, inventive, and self-sufficient (Nwambam et al., 2018). 

In light of the foregoing, the purpose of this study is to evaluate the role of formal education 

in the development of entrepreneurial capacities. 
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Review of Related Literature 

Baseline Theory 

Social Cognitive Theory 

Individuals are seen as agents and active contributors to the formation of the conditions that 

surround them in social cognitive theory (Bandura, 2018). Individuals are more likely to 

pursue their objectives if they believe their own talents and activities can provide the desired 

results (Bandura et al., 2003). Entrepreneurship education helps them enhance their 

cognition, change their ideas and behaviours on a regular basis, and make their business more 

directed, clear, and purposeful.  

The idea of social cognition is used in this study to investigate how learners in 

entrepreneurship education may improve their capacity to recognize possibilities via learning, 

which impacts entrepreneurs' innovative awareness, innovative ability, and innovative 

personality. From observation (Bandura, 1978) to participation (Sims & Sinclair, 2008; 

Tavella & Franco, 2015), learning is no longer a solitary activity but is executed in a complex 

structure of interactions in a network (Berkes, 2009; Chen & Chang, 2014). Individuals may 

alter the present to achieve results and goals by transcending their current circumstances 

through self-guidance (Bandura, 2018). 

The entrepreneurial curriculum system lays the basis for students' overall improvement of 

entrepreneurial aptitude, whereas general education focuses on students' overall growth. From 

observation to involvement, the social learning network enables multi-level learning channels 

for student entrepreneurs to constantly improve their talents in learning and practise. As a 

result, students' confidence in their capacity to face new and unexpected difficulties may be 

boosted through entrepreneurship education. 

Entrepreneurial Capacity 

In previous work, entrepreneurial capacity/capability (EC) has been conceptualised to include 

personal, organisational and societal capabilities (Obrecht, 2000; 2004). The capability of a 

firm implies its aptitude towards task execution in the pursuit of its goals. EC entails being 

able to perceive, recognize and harness opportunities, and the capacity to strategically deploy 

resources towards making the most of these opportunities (Abdelgawad et al., 2013; Zahra, 

Abdelgawad & Tsang, 2011). More so, Stevenson and Jarillo (1990) observed that as EC is 

enhanced and used to create and take advantage of opportunities businesses are stretched 

beyond their resources. As such, beyond the sensing, identification and harnessing of 

opportunities, EC also entails the ability to access/harmonize internal and external resources 

in order to explore and exploit theses opportunities. 

Dimensions of Entrepreneurial Capacity/Capability 

Active learning and analysis 

An entrepreneur given to constant learning, critical thinking and analysis of situations 

develops an open mindset which allows for rigorous exploration and search for information 

and innovative opportunities (March, 1991). Such entrepreneurs, according to Lv, Lai and 

Liu (2011), make objective assessment and decisions which breeds entrepreneurial success. 

Where the learning culture is not integrated into work, organizations and employees tend to 

repeat past mistakes. This is perhaps the reason why several scholars agree that learning is 

one of the best approaches to overcoming the myriad of inhibitors against the growth and 
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survival of businesses (Ayupp & Perumal, 2008; Moloi, 2010; Senge, 2006). Entrepreneurs, 

who constantly engage in earning and logical reasoning, influence their capability which 

translates into improved adaptive capacity that puts businesses in pole position for survival 

and growth (Alam, 2009; Ayupp & Perumal, 2008; Jamali & Yusuf, 2009; Moloi, 2010). 

Integrity and commitment 

The word “integrity” is a derivative of Latin term “integritas,” which means something in its 

complete state. Integrity can be produced and maintained through the unification of various 

characteristics. We often add the word integrity to mention individuals’ and/or objects’ 

qualities or an action for example, “a person of integrity,” “the deeds of integrity,” “the 

integrity of a car and its interior design” (Banik, 2010). According to Killinger (2010) 

integrity is a personal choice, an uncompromising and predictably consistent commitment to 

honor moral, spiritual, and artistic values and principles. Killinger's (2010) description of 

integrity indicates an inter-relatedness of the concept to commitment; commitment of course 

to abiding by certain personal moral, spiritual and artistic values and principles. 

With regards to organizational behaviour, commitment is indicated by being involved in, 

attached to and identifying with the organization's projects (affective), willingness to expend 

significant effort (normative), and a strong aspiration to belong in the long term (continuance) 

(Meyer & Herscovitch, 2001). Tasnim and Singh (2016) extended Meyer and Herscovitch’s 

(2001) work within the domain of entrepreneurship. Accordingly, entrepreneurial 

commitment is shaped by seven separate constructs that influence the three components of 

commitment: 

(i) Affective commitment is a function of an entrepreneur's passion, values, and personality; 

(ii) Normative commitment is shaped by the entrepreneurs internalized norms, responsibility 

and righteousness; and 

(iii) Continuous commitment is influenced by an entrepreneur's investments in the venture 

and lack of alternatives (Tasnim et al., 2014). Entrepreneurial integrity has three core types 

(i) professional integrity, (ii) personal integrity, and 

(iii) Moral integrity. As per professional integrity, one may speak of the veracity of a 

wilderness region or an ecosystem, a database, a defense system, a work of art, and so on. 

The term integrity of objects implies wholeness, intactness or purity of thing-meanings that 

are sometimes carried over in the application to people. Integrity is also attributed to various 

parts of the life of an individual. 

In conclusion, a study of over 400 startups by Tasnim et al. (2014) indicated an affirmative 

link between affective and normative commitment on the increase in entrepreneurial 

commitment. Precisely, the study offered that when entrepreneurs are emotionally connected 

to the businesses, they tend to show more entrepreneurial commitment driven by the desire to 

succeed. Likewise, an entrepreneur’s perceived obligation resulting from the internalization 

of norms, the receipt of benefits that induces a need to reciprocate or stimulates the 

acceptance of responsibilities, significantly enhances entrepreneurial commitment (Tasnim & 

Singh, 2016). 
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Formal School Activities and Entrepreneurial Capacities 

It is a commonplace understanding that entrepreneurial skills identified as being crucial for 

economic benefits can be imparted through entrepreneurship education (Mwasalwiba, 2010). 

Even though education is paramount to growing both human capital and entrepreneurial 

capital, the orientation and approach of the education to build entrepreneurial capital would 

have to differ significantly. Partly in response to the need to build the required 

entrepreneurial capital, entrepreneurship education has evolved since it first appeared at 

Harvard in 1946 where Myles Mace taught the first acclaimed entrepreneurship lecture at 

Harvard’s Business School (Katz, 2003). The World Economic Forum (2009) proposed a 

model of rethinking entrepreneurship education with a primary focus on spurring individuals 

to be entrepreneurial both in thinking and behaving. 

While highlighting what to teach; where to teach; whom to teach; and how to teach 

entrepreneurship education, the World Economic Forum’s (2009) model is framed on the 

continuum of lifelong learning scale that inclusively targets all categories of entrepreneurship 

education audiences. Nonetheless, it is pertinent to buttress the need to structure 

entrepreneurship education with strong reference to context (Fayolle et al., 2006a, 2006b). 

For instance, Nigeria modeled a compulsory entrepreneurship education curriculum based on 

policy documents emanating from international instructions. The resulting program may well 

align with the government's policies and objectives, it may, however, lack the critical input 

from empirical evidence emanating from researches done in the same context. This is likely 

to render the entrepreneurship education program in Nigerian tertiary institutions less 

effective when compared to expected outcomes. 

Conclusion and Suggestion 

In any given socio-economic context, formal entrepreneurship school/education is seen as a 

potent tool to foster the entrepreneurial capacities/skills an economy requires to grow and 

develop. The design and implementation of this entrepreneurship education must however, 

originate from the context for which it is meant. This implies that the design of 

entrepreneurship education that will guarantee the building of the required entrepreneurial 

skills in students must be empirically based. The Global Economic Forum's (2009) model 

may have incorporated what is currently available in certain areas of the world, but this study 

argues that entrepreneurship education programmes in developing countries like Nigeria need 

to be redesigned within a framework that is laser-focused on the desired goal. In Nigeria, like 

in other rising nations, one goal of entrepreneurship education is to provide students with the 

skills and experience they need to create meaningful solutions that are superior than existing 

economic growth tactics on a broad scale. To develop a system for creating entrepreneurial 

capital, this result should be linked to the components of entrepreneurship education.  
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